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Welcome 
My spelling journey started after my eldest daughter was diagnosed in year 4 

with dyslexia. Despite 20 years teaching experience and leading Literacy in a 

secondary school, I was at a loss as to how to help my daughter with her 

spelling difficulties. It was clear Grace needed to retrace her phonics steps, but 

the lack of any age-appropriate resources made it extremely difficult and frus-

trating. It was then I decided to take it upon myself to improve the chances of 

my daughter and others in her position. Scode was slowly created, a phonics 

based scheme for older children based on sounds and their codes, which had 

an immediate affect on Grace’s spelling.  

Scode had to eventually take a back seat to my teaching job, so it was left dormant in the cupboard for 

several years. They say that ‘every cloud has a silver lining,’ which came in the style of Covid lockdown. 

During this period, I unearthed Scode again and introduced it to my younger daughter, to help her with 

some home learning.  

Reinvigorated, I decided Scode was too good to be shut away and decided to ask my friend Jill’s opinion 

about the scheme due to her experience in the Primary sector.  A perfect partnership was immediately 

formed, with Jill adding the organisation and solidity to finish the entire scheme and eventually use it to 

change children’s spelling woes. The tireless hours we have spent, sometimes at the expense of family 

and friends has finally produced a comprehensive and complete spelling scheme, which will impact      

individuals and the whole education system. Emma x 

My spelling journey began when I received a text to give my opinion, in the 

middle of a pandemic, about a phonics based spelling idea. I have been a       

Primary school teacher for over 20 years, taught across all phases, held many 

roles including SENDCO, deputy and now a specialist SEN teacher, but I was in-

trigued at what Emma was suggesting, phonics...in KS2??!!  

When I looked at the work Emma sent through, the sounds, the advanced 

codes and etymology, it all made perfect sense! I thought about how I taught 

spelling as a class teacher, it consisted of a mish-mash of different schemes or making my own resources 

from the National Curriculum guidelines. It wasn’t consistent, it wasn’t phonics and despite my best 

efforts spelling was still a problem in school as some children didn’t learn or apply the rules to their inde-

pendent work! I knew Scode offered something new!  

From that day forward, Emma and I have worked like Trojans to come up with a complete scheme.        

Including all the aspects we feel, as teachers you will need to; A. Make your life easier and B. For the     

children to become competent spellers. It has been the thorn in our sides for so long, but we have 

worked every hour available to make this a close to perfect for you as teachers and the children using it. 

Enjoy! Jill x 

We hope you enjoy using the trial packs. Over the next few pages, there is an                

introduction to the scheme, its features and the rationale behind it.  
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This scheme uses the spelling requirements of the National Curriculum for years 2-6 by teaching         

children the advanced English phonics code. The National Curriculum (2013) states; ‘The rules and    

guidance are intended to support the teaching of spelling. Phonic knowledge should continue to      

underpin spelling after key stage 1; teachers should still draw pupils’ attention to GPCs that do and do 

not fit in with what has been taught so far. Increasingly, however, pupils also need to understand the 

role of morphology and etymology’.  

Introduction 
The rationale behind this system is summarised in the diagram below. The following pages explain in    

detail each of these aspects.  

Scode Rationale 

Make spelling stick through continuous practice, daily       

recaps and embracing the scientific research on memory. 

Study of etymology provides background knowledge giving 

spelling meaning. 

Teaches Advanced Phonic Code 

Phonics based system 

It is widely accepted that English is a complicated language to learn, especially when it comes to writing. 

In short, the English alphabet is made up of 26 letters, these combine to make the 44 sounds or               

phonemes we speak.  However, when it comes to the writing/spelling of these sounds there are over 

150 combinations or graphemes.   

Take as an example the sound /ul/ like in the word kettle: 

/ul/ 

al -animal 

il –pencil le –possible 

el –cancel 

ul –difficult 
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The complexity of the English code is a direct result of our history as an island. Originally a Proto-          

Germanic language, English has over hundreds of years, transformed and developed into the modern 

language that we speak and write today. From Latin, Roman invasions, the Old Norse of the Vikings to 

William the Conqueror and early French. From the printed word to Shakespeare and empire building,     

English has absorbed it all.  

In short, as McGuiness explains, “the opaque nature of 

the English phonics code is due to the fact that it is 

originally derived from multiple languages. Modern 

languages with transparent or near transparent 

spelling codes include Italian, Spanish, German,     

Finnish, Swedish and Norwegian. They are easy to 

teach, and most children learn them in a year.” 1    

Add to this the fact that the way we speak is            

constantly changing and evolving, yet the written word  

largely stays the same. Humans are lazy speakers, we 

drop vowels and sounds. What we hear doesn't always 

match what is written and therefore it is no surprise 

that so many of our children struggle to spell even the 

most common words.  

It is widely accepted and supported by evidence, that ‘synthetic phonics’ is the most effective way to 

teach reading and spelling at KS1. The EEF states, “There have been a number of studies, reviews and 

meta-analyses that have consistently found that the systematic teaching of phonics is beneficial.”2 In a 

recent paper the DFE advised “systematic synthetic phonics teaching for all pupils, with plenty of    

practice,” and stressed “sufficient time for reading and writing, including phonics for spelling.” 3  

However, despite the evidence, as children advance into KS2 structured and systematic phonics      

teaching is rarely embraced with the same rigour as in the Early Years and KS1. The focus shifts from 

teaching spelling through phonics to spelling rules which to put it bluntly, are a waste of time. (Unless 

when adding suffixes and therefore can be applied to a large number of words.)  

Why spelling rules don’t work 
The reason for such an ardent view should be obvious when you glance over the National Curriculum.     

In year 2 the rules and guidance tell us,  “In other positions in words, the /dʒ/ sound is often (but not 

always) spelt as g before e, i, and y. The /dʒ/ sound is always spelt as j before a, o and u.” 4  

Reading this as an adult would be challenging and whilst such rules will be broken down in the        

classroom they still place a huge amount of pressure on memory and children’s cognitive load. What is 

more, studies have shown that even if rules are learnt, they are rarely applied.  
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Add to this the astounding fact that when it comes to spelling rules, there are often more exceptions to 

the so called rule. It’s a bit like teachers setting expectations in the class room and then announcing that a 

random group of students are exempt. It simply makes no sense and proves infuriating for children as 

they fail to see any logic in what they are being asked to learn or do.  

What is more, scientific studies consistently prove that certain types of information reduces memory 

load, arbitrary rules and their exceptions are random and difficult to remember.    

Finally, yet paramount, is the fact that spelling rules do little to support reading. Teaching spelling through 

phonics is reading practice in disguise. When children encode words they are simultaneously decoding, as 

they break the word down to write. They are hearing the sounds the codes make in the words rather than 

trying to remember a nonsensical rule. “Reading and spelling are reversible processes, and should be 

taught in tandem so that this reversibility is obvious.” 5 

The Advanced Phonic Code  

The phonic code refers to the relationship between the sounds we speak and the letters (codes) that 

are used to represent these sounds. The basic code being the most common and simplest letter to 

sound combination. For example a sounding /a/ like in the word apple or ir sounding /er/ like in the 

word bird.  The basic code is taught to children from early years through to KS1.  

The advanced code is simply more letter combinations (codes) for the sounds we speak. These codes 

whilst less common and at times more complex are just other ways of writing the sounds. Children will 

struggle to move through the KS2 spelling curriculum without understanding this. Teaching children to 

spell by learning the advanced code allows for a logical progression in children’s understanding of the 

English language. It builds directly on the phonics foundations of KS1 and as McGuiness concludes “is 

sufficient to cover around 90% of words in print.” 6 

Throughout this scheme the advanced code will always be presented in the following way: 

/er/ her 

Focus sound 
Key word 

ur er ir or ear ar our re 

Possible codes 

basic/common complex/rare 



 

6               © E. Skeldon & J. Warburton 2021. Illustrations © Alex Crump 2021 

At first glance the advanced code may seem complex for children but once they understand the       

structure and the fact that the advanced code is simply other ways of writing the sounds we speak, 

they can be empowered by the logic of this system.  

Examining sounds and codes in a logical manner helps children’s brains make sense of complex         

information. As McGuiness observes, “memory is more efficient when it is organised on the basis of 

what is more likely rather than what is unlikely. The human brain is particularly adept at storing         

recurring patterns.”7  Structuring sounds and codes in this way supports McGuiness’ theory, “our brains 

do the work for us… once the structure of the spelling code is set up visually, numerous features and 

patterns come to light.” 8 

Codes are only included if they appear in five or more words that are common in print.  

So, the most effective way to teach spelling throughout the key stages is through phonics, job done! 

Well not quite!  

As we developed this scheme it became increasingly obvious that an understanding of the history and 

origins of the English phonics code is fundamental to a child’s understanding, the two go together. An in 

depth study of etymology and the history and origins of words and language, not only engages children 

but brings to life patterns in the English language. In his book ‘Why don’t students like School?’, the          

cognitive scientist David Willingham explores a range of research to emphasise that for deep learning to 

take place and transfer into the long-term memory “factual knowledge must precede skill.”9 The stories, 

facts and anecdotes that come from a deep study of etymology provide children with background 

knowledge of the English language. Children learn the story and the reasons why words are written the 

way they are and lay strong foundations on which to base their spelling skill.  

Furthermore, etymology is a way of enriching children’s vocabulary and teaching them more than the 

curriculum words. Once children understand the etymology of one word they can see the connection to 

other words, no matter how complex they initially might appear.  

A great example is the word circle which comes 

from the Latin word circus, which means ‘ring’. 

Hence, we have a circus ring and a ringmaster. A 

circus in Ancient Rome was a racetrack for      

chariots which was in the shape of a ring, the 

most famous being the Circus Maximus. Words 

that start with cir are associated with anything         

circular such as circuit, circumference and        

circumstances, being events around you.  
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Perhaps most importantly, that to make spelling stick there must be constant opportunity for review, 

practice and overlearning. Ebbinghaus’ Forgetting Curve shows that for everybody, adults and children 

alike, after an hour of new learning, 44% will be forgotten unless recapping and revisiting are made a 

priority.  

In this scheme, words that children need to master as part of The National Curriculum have been         

integrated into sounds, consequently most words will be explicitly taught more than once. Exposure to 

the same word through exploring its different sounds and codes creates golden opportunities for          

revision, practice and over learning.   

A further way to cement learning is by ensuring that words and spellings which have been taught         

reappear at every opportunity. For example, a task in Apostrophe Academy might focus on using     

apostrophes accurately, but within those sentences will be curriculum words and homophones that 

have previously been taught.  

Finally, we know from experience that children don’t easily recall or remember previous learning and 

therefore, as emphasised by Rosenshine, need retrieval guidance and practice. Contained in the     

teaching PowerPoints are daily reviews that take place at the start of every Scode lesson. They are     

varied but simple activities that should take only a few minutes. The purpose of the daily review is to 

improve fluency and confidence. As Sherrington explains, ‘it allows students to re-activate recently      

acquired knowledge, reducing cognitive load at the beginning of the lesson that is designed to build on 

this knowledge.’ 10 

Further reviews are integrated into the scheme to ensure that learnt material is not forgotten. As well as 

being a form of assessment, the ‘Cracked the Code’ lessons at the end of each unit create the               

opportunity for review and revision before the end of unit test.  

The science of memory and power of practising 
The final piece of the puzzle is one that comes from years of  experience in 

the classroom, ‘from our time at the coal face’. There is no denying that 

we have on several occasions sweat blood and tears as spellings that have 

been learnt one week are forgotten the next (on a good week, it’s usually 

after break! Ha, Ha!)  

So, the third layer to this scheme has to be about making spelling stick! 

As explained previously we avoid arbitrary spelling rules in favour of    

phonics, underpinned by etymology. The advanced phonics code has been 

made accessible and more importantly visible to children, which in turn 

reduces cognitive load. Enabling children to see patterns and logic in the 

English language boosts memory power. 

What is more, at no point in this scheme do we jump into the advanced code without recapping and   

exploring the basic code first. Rosenshine’s principles and our own experience tells us that we need to 

awaken children’s prior learning for ‘new learning’ to take place. If knowledge is to seep into a child’s 

long term memory it needs to be used alongside what they already know. By exploring codes from the 

basic to the complex we can build directly on KS1 knowledge and fill any existing gaps before moving 

onto the advanced code.  
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The National Curriculum for spelling has been organised in line with the advanced phonics code. The 

words that children need to master as part of The National Curriculum have been arranged according to 

sound and code.  

All other aspects of the spelling curriculum including; suffixes, prefixes, homophones and near-

homophones have been integrated into the scheme alongside the phonics code, where possible.  

Apostrophe Academy and Hyphen Academy are stand alone units that teach and rehearse these tricky 

punctuation marks.  

Scode has been designed to be taught four times a week for approximately 20 minutes.  However, this 

scheme is flexible and can be delivered in whatever way best fits your curriculum and cohort of         

children.  We have taken into account the realities of the school year and the fact that some lessons will 

require revisiting before children are ready to move on.  

This scheme is delivered through a combination of PowerPoint presentations and children's             

workbooks. The workbooks are for the academic year and we hope are something that children will 

have pride in completing as they take this spelling journey. All workbook pages that use the advanced 

code are laid out as follows: 

The focus sound will be in the top left and a key word in the box next to this. When you say the key 

word you will be able to hear the focus sound. Underneath, in a grid, are the various codes for the 

sound, with the code being explored highlighted. The different codes for the sound go left to right from 

the most common code to the least used.   

Curriculum words appear in boxes with the sound highlighted.  

Whilst the curriculum words act as a focus, also included are ‘Words with this code.’  These words are 

equally important as they help children to see patterns as well as giving them the opportunity to         

develop a deep and broad vocabulary.  It is important that a selection of these words are recorded in 

the children’s code logs.  The words that come after the * are from the NC list for the following  year.  

Whilst it is not expected that these words will be explicitly taught or discussed, the exposure will build 

familiarity and help children approach them with confidence in the future.  

Scode will have the greatest impact when it is delivered in a structured and systematic way.                     

In appendix 2 you will find a brief script that can be used to introduce children to sounds and their 

codes.  

Delivering Scode  
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Meet the other bears 

We use bears to communicate different aspects of the scheme to teachers and children. 

    

Bear in mind Code log Code overlap Code breaker 

    

Extension Recap Close reading Video 

Sound 

Code         

information 

Words with 

this code 

Curriculum 

words 

Advanced code 

A words that allows you to clearly hear the sound. 

Etymology/

close reading 

Task box 

Code log 

Smash it 

down 
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What’s with the bear? 

The bear appears in curriculum words and highlights other sounds or tricky parts of 

the word. The Old English meaning of the word bear is to ‘bring forward’ or to 

‘carry’. The bear is showing children the tricky parts of the word that they need to 

carry in their memory and bring forward the next time they spell or read the word. 

In other words, the things they need to ‘bear in mind.’  

Smash it down! 

Breaking down words into smaller parts (syllables) encourages children to focus on the individual sounds 

in words. When children learn new words they should be encouraged to break them down and practise 

spelling each part.  There are several ways to do this, children can clap it out or place a flat hand flat    

under their chin when saying the word loudly.  Every time their chin hits their hand it's a smash!   

In the workbooks are tables for every curriculum word. Children smash these words down into parts  

before writing them out twice. Copying the word allows children to engage their visual memory and        

experience how it feels to write the word.  

There are no set rules about the number of syllables words need to be broken down into but rather a 

focus on the fact that words are made up of different sounds and therefore different codes. Extremely      

helpful for children is the fact that every syllable will contain a vowel (inclusive of y.) Such a simply 

piece of knowledge has proved empowering for children when tackling spelling independently.   

At the back of the workbooks are Code Logs for each sound. Here, children add 

words for the different codes, allowing them to build over time, extensive lists 

of words that are connected by sound and code. Throughout the scheme we 

indicate when it is a good time for the children to add a word to their Code 

Logs, but this is at the teacher’s discretion. Words can be added at any time, 

when you have a spare five minutes or as part of the recap at the end of a      

lesson. There is also a homophone code log where children list the word and 

write it in a sentence.  

Code Logs 

Smash the word down into parts, this is a great 

trick for spelling. 

Write down each word as you say it, this helps your brain make 

the link between how we say and how we write words.  

remember re/mem/ber remember remember 

century    
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As explained previously English is a complex language due to the fact that different 

sounds have multiple codes. However, this is only half the story as codes can also 

make different sounds. Understanding this is fundamental to cracking the advanced 

phonics code.  

Take the code ear as an example. It makes the /er/ sound like in the word earth and 

the /air/ sound like in the word pear. 

Code overlaps are identified throughout the scheme, they are more common with 

vowel than  consonant sounds. Children are initially introduced to code overlaps through a diagram that 

clearly shows, with example words, the sounds a code can make.  These diagrams need to be explained 

in depth with the sounds and words repeated out loud. This helps the children simultaneously see the 

code and hear the sound.  

The code overlap tasks all follow a similar pattern and have been specifically designed to give the       

children the opportunity to identify and sort words according to the sound the code makes in a word.  

Code Overlap 

Code Breakers 

There are some words in the English language that cannot be spelt 

phonetically, words that break the code. There are very few of these 

and we have only included common words. For these words, children 

will be encouraged to use memory tricks and techniques to support 

their spelling.    
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The pdf presentations have been designed to act as a simple visual aid to support Scode lessons. They 

have been created for each lesson of learning per half term, allowing teachers to flick between lesson 

content from the previous day or earlier in the week.  

The presentations ,when applicable, will contain: 

• The advanced phonics code 

• Curriculum words 

• Words with this code 

• Task instructions/answers 

• Daily recap slides 

• Code overlap diagrams 

• Growth mind set quotes 

Presentations 

Teachers’ Guide 

We have strived to make Scode a ‘pick up and go’ scheme. 

That takes the planning out of spelling lessons. Every scheme 

has an accompanying Teachers’ Guide that contains the      

following: 

• The rationale and research behind Scode  

• An explanation of the various aspects of the scheme  

• Long-term overview 

• Individual lesson plans linked to National Curriculum 

requirements  

• Answers to games and activities 

• Baseline and end of unit spelling tests  

• Additional lists of words with this code 

• Teaching scripts  
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Unit:  

Lesson: 1 

Curriculum words:  

NC Objectives:  

Assessment 

Unit: /oo/ 

Lesson: 2 

Curriculum words:  

NC Objectives:  

Recap of Yr1 

Unit: /oo/ 

Lesson: 3 

Curriculum words:  

NC Objectives:  

Recap of Yr1 

 

Bears: Resources:  

Workbook  

Presentation 

Bears: Resources:  

Workbook 

Presentation 

Bears: Resources:  

Workbook 

Presentation 

Workbook page: 

1 

Super Scoder: Workbook page:  

2 

Super Scoder: Workbook page:  

3 

Super Scoder: 

1 

Lesson Plan:  

Introduction to Scode and the          
different bears the children may come 
across.  

Explore with children the origins of the 
English language. Discuss the fact that 
English is a difficult language to learn 
due to our history as an island. They are 
learning to read and write one of the 
most difficult languages in the world!  

 

Baseline test (see appendix) 

Lesson Plan:  

Introduce the long vowel sound  /oo/ 
coded oo. This is the most common 
code for this sound. It is mostly found in 
the middle of words. Very few words 
end with this sound.  

Task 1.  Say  the words, exaggerate  
the /oo/ sound. Say it in different   
voices, hoot like an owl, moo like a 
cow. Complete the word search.  

Lesson Plan: Daily Recap. 

Introduce the sound /oo/ coded ue. The 
children are then to read the etymology 
carefully and can spend a few minutes 
discussing the meaning of the word with 
their partner. Check understanding by 
questioning.  

Task 1. Can they help the words find 
their way out of the maze? Write over 
the words at the entrance and write the 
words in the box as they exit of the 
maze.  

Etymology/extra instruction: Etymology/extra instruction: 

Task 2 - Children are to complete the 
sentences with the missing word.  

1. We eat food so we can grow. 

2. The tiles on the top of the house 
are called a roof. 

3. We use a spoon to eat cereal. 

4. The firework exploded with a 
huge boom. 

5. I love three scoops of ice cream. 

6. Witches ride on a broom.  

Etymology/extra instruction: 

Clue - The word clue has ancient origins 
and is linked to the Greek myth of    
Theseus and Minotaur. A Minotaur is a 
fearsome creature with the body of a 
man and the head of a bull.  The       
Minotaur lived in the centre of a      
complicated maze from which no one 
had ever got out alive! Theseus       
promised to kill the beast and entered 
into the maze with a sword and ball of 
clew (wool). Maybe he thought he 
would kill the beast by throwing soft, 
fluffy, wool at him?  But actually, he had 
a much  cleverer plan, Theseus tied the 
yarn to the door of the maze, found his 
way to the centre and killed the         
Minotaur with his sword. He then used 
the clew (wool) to find his way out. In 
Scotland a ball of wool is still called 
clew.  Today the word clue is just like 
Theseus’s ball of wool, it helps us find a 
solution to a problem.  

Possible adaptions/differentiation: 

For children needing extra support (this 
will be identified by the initial S) you 
may want to differentiate the amount of 
words given. 

Possible adaptions/differentiation: Possible adaptions/differentiation: 

S– Close reading, the children who    
require extra support (S) can be paired 
in mixed abilities or work in a small 
guided group with an adult.  
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Unit: /oo/ 

Lesson: 4 

 

Curriculum words:  

NC Objectives:  

Homophones and 
near homophones 

 

Unit: /oo/ 

Lesson: 5 

 

Curriculum words:  

NC Objectives:  

Advanced code 

Unit:  /oo/ 

Lesson: 6 

 

Curriculum words:  

NC Objectives:  

Advanced code 

 

Bears: Resources: 

Workbook  

Presentation 

Blue colouring   
pencils/felt tips 

Bears: Resources:  

Workbook 

Presentation 

Bears: Resources:  

Workbook 

Presentation 

Workbook page: 

4 

Super Scoder: Workbook page:  

4 

Super Scoder: Workbook page:  

5 

Super Scoder: 

Lesson Plan: Daily Recap 

Sound /oo/ coded ue and ew.  Read the 
Words with this code and identify the 
ew code sounding /oo/ before moving 
on to Hip Homophones blew/blue. 

Read the homophones and their        
definitions.  

Task 1. Read the sentences below, the 
children are to write the correct word 
into the box in the workbook. They then 
need to colour blue the boxes that    
contain the word blue. Did they match 
the blue pattern? 

Lesson Plan: Daily Recap 

Introduce the sound /oo/ coded u. This 
code usually makes the short vowel 
sound  /u/.  Read the Words with this 
code and identify the /oo/ sound.  

Task 1. Label and colour the pictures. 
Stupid, superhero, tulip. 

“If you tell the truth you don’t have to 
remember anything.” Mark Twain.  

Lesson Plan: Daily Recap 

Code overlap. The code u can make 
different sounds. It can make /oo/ as in 
super and /u/ as in Mum.   

Discuss the diagram. Say the words out 
loud together and listen carefully to the 
sound they make. Encourage children to 
repeat the words back to you so they 
can clearly hear the sound the u code 
makes.  

Task 1. The children can then sort the 
words into which ever team they belong 
to.  

Etymology/extra instruction: 

1 - The boy loved raspberry sweets but 
they turned his tongue blue.  

2 - The sweet wrapper blew onto the 
floor. 

3—The boy’s mum asked him to pick it 
up but he ran and hid under a blue    
cover. 

4—His mum became very angry and 
blew her top. His mum shouted. 

5– The boy pulled a funny face at his 
mum and stuck out his blue tongue. 

6– His mum was so angry that she blew 
a raspberry at her son and sent him to 
bed.  

NB: The homophone log can be used as 
you see fit. Some children will find   
completing the sentences a challenge. 

Etymology/extra instruction: 

 

Etymology/extra instruction: 

Team /oo/  

Super, truth, cruel 

Team /u/ 

must, lunch, under 

 

 

 

 

 

NB: Code overlap is an extremely hard 
concept for the children to understand, 
but an important one. The children will 
come across code overlap throughout 
the scheme and will need lots of       
opportunities to recap. 

Possible adaptions/differentiation: 

S - Children can identify the different 
words by giving you actions instead of 
writing the word. e.g. blow out of their 
mouths for blew/point to something 
blue. 

Possible adaptions/differentiation: Possible adaptions/differentiation: 

S - work in small groups with adult     
support.  
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Unit: /oo/ 

Lesson: 7 

 

Curriculum words:  

NC Objectives:  

Homophones and 
near homophones 

 

Unit: /oo/ 

Lesson: 8 

 

Curriculum words: 

improve, move, 
shoe, who  

NC Objectives:  

Advanced code 

 

Unit: /j/ 

Lesson: 9 

 

Curriculum words:  

NC Objectives:  

Recap of phonics 

 

Bears: Resources: 

Workbook  

Presentation 

Bears: Resources: 

Workbook  

Presentation 

Bears: Resources: 

Workbook 

Presentation 

  

 

Workbook page:  

6 

Super Scoder: Workbook page:  

6 

Super Scoder: 

2 

Workbook page:  

7 

Super Scoder: 

Lesson Plan: Daily Recap 

Hip homophones to/too/two. Read the 
definitions to the children. Read the 
sentences on the presentation and    
discuss the different meanings.  

For to ask children to identify what is 
moving in the sentence. 

For too ask children to identify more 
than what is needed or as well.        
Highlight how the extra o can remind 
them to use this word when they want 
to show extra. 

For two ask children to identity what  
there is two of.  

Task 1. Children are to draw pictures to 
remind them of the spellings to, too and 
two. They should try to link their        
pictures to the meaning of the word.  

Lesson Plan: Daily Recap 

Introduce the /oo/ sound coded o. Read 
the curriculum words improve, move, 
shoe and who. Discuss the parts of the 
words that the children need to ‘bear in 
mind’ when they are spelling these 
words. Smash the words down into    
individual sounds and codes.   

Children are then to complete the table, 
smashing the words down before 
writing them out.  

Task 1. Snap. Children are to play a 
game in pairs where they have to 
choose an action; a shrug for who, move 
for move and point to their shoe for 
shoe. If they do the same movement 
after 3-2-1 it's a snap, and they must 
write down the word in the space in 
their workbooks. 

Lesson Plan: Daily recap 

Introduce the /j/ sound coded j. This is 
the most common code for this sound.  

Task 1. The children are to find the 
words in the boxes by drawing a line 
from square to square to link the letters 
in the word. 

Task 2. Create two boxes for your    
partner that contain words with the /j/ 
sound coded j. 

Write over the words for extra practice.  

 

 

Etymology/extra instruction: 

 

Etymology/extra instruction: Etymology/extra instruction: 

Possible adaptions/differentiation: Possible adaptions/differentiation: Possible adaptions/differentiation: 

E - Challenge yourself with the extra 
tricky box. 
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Unit: /j/ 

Lesson: 10 

 

Curriculum words:  

NC Objectives:  

Recap of phonics 

Unit: /j/ 

Lesson: 11 

 

Curriculum words:  

NC Objectives:  

The /dʒ/ sound 
spelt as ge and dge 
at the end of 
words, and       
sometimes spelt as 
g elsewhere in 
words before e, i 
and y. 

Unit: /j/ 

Lesson: 12 

 

Curriculum words:  

NC Objectives:  

The /dʒ/ sound 
spelt as ge and dge 
at the end of 
words, and       
sometimes spelt as 
g elsewhere in 
words before e, i 
and y. 

Bears:  Resources: 

Workbook  

Presentation 

 

  

Bears: Resources: 

Workbook  

Presentation 

Bears: Resources: 

Workbook  

Presentation 

Workbook page:  

8 

Super Scoder: 

3 

Workbook page:  

9 

Super Scoder: Workbook page:  

10 

Super Scoder: 

Lesson Plan: Daily Recap 

More /j/ sound coded j. The children are 
to read the etymology jabber carefully 
and can spend a few minutes discussing 
the meaning of the word with their 
partner.  

Task 1. The children are to use their 
imagination to write their own poem, 
include some words that contain the /j/ 
sound coded j. It can be gibberish, it 
doesn’t have to make sense. They can 
then read it to their partner.  

 

 

Lesson Plan: Daily Recap 

Introduce the /j/ sound coded -ge. This 
code is found at the end of words. Read 
the Words with this code box with the 
children.  

Task 1. The children have received text 
messages from friends and family. Can 
they complete the missing words ending 
in -ge. 

Task 2. They can write a reply to one of 
the messages. Try to include words with 
the /j/ sound coded -ge.  

Task 3. Look at the calligram together. 
The children are to make their age using 
the word age. 

Lesson Plan: Daily Recap 

Introduce the /j/ sound coded g. This 
code never makes a /j/ sound at the end 
of words. The children are then to read 
the etymology carefully and can spend a 
few minutes discussing the meaning of 
the word with their partner.  

Task 1. Can the children help get the 
words to the top of the climbing wall by 
writing a letter or letters on a grip on 
the wall. When they get to the top they 
can press the button and write the 
whole word in the box.  

Etymology/extra instruction: 

Jabber - The word jabber comes from 
the Old English word jablen and means 
to talk very fast and in a way that is hard 
to hear and understand. You might use 
it to say people are talking nonsense, 
chattering or jabbering! How rude!   
Obviously YOU wouldn’t use it in this 
way.   Lewis Carroll used the word    
jabber in the very famous poem 
‘Jabberwocky’ which also appeared in a 
very famous book about a girl named 
Alice.  

Etymology/extra instruction: Etymology/extra instruction: 

Imagine - The word imagine comes from 
the Latin word imitari that meant ‘to 
copy.’ Which makes complete sense 
because when we use our imaginations 
we create a picture, image or copy in 
our minds. Do you have a vivid          
imagination ? Can you create clear and 
powerful pictures in your mind? 

Possible adaptions/differentiation: Possible adaptions/differentiation: Possible adaptions/differentiation: 
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Unit: /j/ 

Lesson: 13 

 

Curriculum words:  

NC Objectives:  

Advanced code 

 

Unit: /j/ 

Lesson: 14 

 

Curriculum words:  

NC Objectives:  

The /dʒ/ sound 
spelt as ge and dge 
at the end of 
words, and       
sometimes spelt as 
g elsewhere in 
words before e, i 
and y. 

Unit: AA 

Lesson: 15 

 

Curriculum words:  

NC Objectives:  

Contractions 

 

Bears: Resources: 

Workbook  

Presentation 

Bears: Resources: 

Workbook  

Presentation 

Bears: Resources: 

Workbook  

Presentation 

Workbook page: 

11 

Super Scoder: 

 

Workbook page:  

12 

Super Scoder: 

4 

Workbook page:  

13 

Super Scoder: 

5 

Lesson Plan: Daily Recap 

Code overlap. The code g can make 
the /j/ sound as in gel and the /g/ sound 
as in girl. Study carefully with the      
children the code overlap diagram. 

Say the words out loud together and 
listen carefully to the sound the g code 
makes.  Encourage children to repeat 
the words back to you so they can   
clearly hear the sound being made. 

Task 1.  Use the words to complete the 
sentences about the giraffe and the girl.  

 

Lesson Plan: Daily Recap 

Introduce the sound /j/ coded -dge. This 
code comes at the end of words after 
short vowel sounds.  

Task 1. Say the words out loud; badge, 
edge, wedge. Ask the children to      
identify the short vowel sound. They can 
then colour the sound in their           
workbook.  

Task 2. The story of a word. The children 
are to break down these words; fridge, 
bridge and judge into a beginning,    
middle and end, like a story.  

 

Lesson Plan: Daily Recap 

Apostrophe Academy. Introduce the 
mighty apostrophe. A powerful        
punctuation mark that has the ability to 
chop words. Explain to children that          
apostrophes are often misused,          
especially by adults! Apostrophe gets 
very angry when people do not use her 
accurately. Read the poem. 

Discuss with the children how            
contractions are two words in one. 
Some letters are omitted and replaced 
by an apostrophe. Look at the examples 
on the board. 

Task 1. The children are to make the 
words into contractions by putting some 
letters into the bin and replacing them 
with an apostrophe. Complete the    
diagrams.  

Etymology/extra instruction: 

The girl liked to put gel in the giraffe’s 
hair! 

The giraffe was fantastic at magic. 

The girl had a tantrum when she lost 
the game. 

The giraffe and the girl loved to create 
things with boxes and glue.  

Etymology/extra instruction: Etymology/extra instruction: 

Possible adaptions/differentiation: 

S – Encourage children to study the  
pictures carefully and look for clues that 
will help them complete the sentences.  

Possible adaptions/differentiation: 

E - Complete the Look, Say, Cover, 
Write, Check for the words. 

Possible adaptions/differentiation: 
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Unit: AA 

Lesson: 16 

 

Curriculum words:  

NC Objectives:  

Contractions 

 

Unit: AA 

Lesson: 17 

 

Curriculum words:  

NC Objectives:  

Contractions 

 

Unit: AA 

Lesson: 18 

 

Curriculum words:  

NC Objectives:  

Homophones and 
near-homophones 

 

Bears: Resources: 

Workbook  

Presentation 

Bears: Resources: 

Workbook  

Presentation 

Bears: Resources: 

Workbook  

Presentation 

Workbook page:  

14 

Super Scoder: Workbook page:  

15 

Super Scoder: Workbook page: 

16 

Super Scoder: 

Lesson Plan: Daily Recap 

Apostrophe Academy - contractions. 
Recap the last lesson on contractions. 
How do we use them? Do the children 
know when we may use them?  

Task 1. Read through the sentences   
either as a class or independently to 
identify the contractions. When they 
have found them they are then to     
decide whether the apostrophe is in the 
correct place? They can then decorate 
the box with spots if the contraction is 
right and stripes if the contraction is 
wrong. Can they match the pattern?  

Lesson Plan: Daily Recap 

Apostrophe Academy - contractions. The 
contraction they’re. This is an important 
contraction as it is a homophone as well.  

Task 1. Read the sentences to or with 
the children. Discuss how it can be a        
contraction or two separate words, yet 
the meaning stays the same. Write   
either the contraction or the two words.  

 

Lesson Plan: Daily Recap 

Hip homophones there/their/they’re. 
During this lesson we will concentrate 
on there. Discuss with the children how 
this is a word that shows position or 
place. Give examples. 

Task 1. The children are to add there to 
the sentences to show position or place. 
They can then draw lines to join the 
picture and sentences.  

Task 2. The children can write two    
sentences of their own that contain the 
word there.  

Etymology/extra instruction: 

1. Wrong 

2. Wrong 

3. Right 

4. Wrong 

5. Wrong 

6. Right (wrong homophone!) 

 

Complete the Look, Say, Cover, Write, 
Check box with words the children need 
to practise.  

Etymology/extra instruction: Etymology/extra instruction: 

Possible adaptions/differentiation: Possible adaptions/differentiation: Possible adaptions/differentiation: 

S - Work with a partner or in groups to 
construct a sentence  together.  
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Unit: AA 

Lesson: 19 

 

Curriculum words:  

NC Objectives:  

Homophones and 
near-homophones 

 

Unit: AA 

Lesson: 20 

 

Curriculum words:  

NC Objectives:  

Homophones and 
near-homophones 

 

 

Unit: Have you 

cracked the code? 

Lesson: 21 

Curriculum words:  

Revision 

NC Objectives:  

Revision 

 

 

Bears: Resources: 

Workbook  

Presentation 

Bears: Resources: 

Workbook  

Presentation 

Bears:  Resources:  

Workbook  

Presentation 

Workbook page:  

17 

Super Scoder: Workbook page:  

18 

Super Scoder: Workbook page:  

19 

Super Scoder: 

Lesson Plan: Daily Recap 

Hip homophones there/their/they’re. 
During this lesson we will concentrate 
on their. Discuss with the children how 
this is a word that shows belonging. 
Give examples. 

Task 1. The children are to give the i’s in 
the word their faces and clothes. Then 
they can write a sentence starting with 
or including the word their to explain 
what belongs to them. E.g. Their clothes 
are stripy and bright.  

Lesson Plan: Daily Recap 

Hip homophones there/their/they’re. 
During this lesson we will concentrate 
on recapping all three homophones. 
Discuss and recap the differences       
between these three words.  

Task 1. Read the sentences to or with 
the children. Encourage the children to 
think carefully about their selection. Is it 
a place? Does something belong to    
someone? Would the words  they are fit 
into the sentence? 

Lesson Plan:  

Have you cracked the code? (This is a 
chance for the children to practise what 
they have covered over the course of 
the unit of work before the assessment 
tomorrow). 

Task 1. The children are to solve the 
clues and complete the crossword.  

 

Etymology/extra instruction: Etymology/extra instruction: 

1. There 

2. Their 

3. There 

4. their 

5. They’re 

6. their 

7. There 

8. They’re 

9. There & their 

10. There 

11. They’re & their 

Etymology/extra instruction: 

Across; 

2. truth, 

4. blue, 

6. there, 

7. magic, 

8. two 

Down; 

1. fridge, 

3. age, 

4. blew, 

5. their, 

7. moon. 

Possible adaptions/differentiation: Possible adaptions/differentiation: Possible adaptions/differentiation: 

S– Adult support may be needed to 
show children how a crossword works. 
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Unit:  

Lesson: 22 

Curriculum words: 

 

NC Objectives:  

Assessment 

Bears:  Resources:  

Paper 

Presentation 

Workbook page: 

20 

Super Scoder: 

Lesson Plan:  

End of unit test (see appendix). 

Etymology/extra instruction: 

 

Possible adaptions/differentiation: 
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Appendix: Spelling test words (curriculum words are in bold). 

 

Baseline Test 

1. fool My brother is always acting the fool! 

2. moon It’s a full moon tonight. 

3. blue My favourite colour is blue. 

4. blew The wind blew my hat off my head! 

5. truth It is always better to tell the truth. 

6. to Do you want to go to the shops? 

7. too I have too many pairs of trainers! 

8. two Can I have two pieces of pizza? 

9. improve You must keep trying if you want to improve your handwriting. 

10. move Help me move these boxes please. 

11. shoe I lost my shoe on the rollercoaster.  

12. who Who wants to play hide and seek? 

13. jump I like to jump really high on my trampoline. 

14. age My exact age is 7 years and 1 month.  

15. gentle It is really important to be gentle when stroking a dog. 

16. dodge Can you dodge this ball? 

17. there Can I hang my coat up there? 

18. their Their house is at the end of my road. 

19. they’re They’re going to a party after school. 
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End of Unit Test 

1. food My favourite food is salad. 

2. soon It is soon going to be summer.  

3. clue The clue is in the question.  

4. drew I drew a picture of my house.  

5. super We all have super powers. 

6. to I came to the door and knocked with all my strength. 

7. too It was too hot, I had to take my coat off. 

8. two I ordered two hot dogs, but got full eating the first one. 

9. improve More exercise with improve how you feel. 

10. move Move over, I’ve got no room! 

11. shoe I had one shoe repaired at the cobbler. 

12. who Are you going to tell me who the surprise visitor is? 

13. jacket Please can you pass me my jacket? 

14. cage The crazy dog was kept in a cage.  

15. magic The magic in the show was amazing! 

16. fridge I bought a new fridge magnet when I went on holiday.  

17. there There is  beautiful sunset tonight. 

18. their A car bumped into their wall. 

19. they’re I wonder if they’re going to tell my parents. 
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We hope that you have enjoyed using this free trial pack. 

If you would like any more information on this scheme,    

or to place an order please visit our website;   

www.scodespelling.co.uk   

or email us; contact@scodespelling.com  


